Focussing on narratives collected during a two year participant observation research project in the children's services department of an urban local authority, this article addresses the intersection between incidents of permanent exclusion from school and assumptions made of the basis of a young person's gender. The article will consider gendered class reproduction through the choice of GCSEs; gender normativity in single sex schools; and the relationship between domestic violence and sexual aggression in incidents of school exclusion. It will finish with an account of some of the work being done to develop the professionals' support strategies and young people's self-management skills necessary to tackle these effects.
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For example, April, a Year 9 2 pupil at risk of permanent exclusion, had been attending Newhall School and had been experiencing some difficulties with managing her anger in class. Her mother had taken her to the doctor and she had been told that this anger was symptomatic evidence of an extreme form of pubescent pre-menstrual syndrome (PMS). At school, April had been told that she would have to accept a managed move or be permanently excluded.
'She has not very supportive parents', announced one of the head teachers at the Panel meeting, 'and she is a person who puts herself in trouble. There is some sort of collusion that goes on between April and her mum. She's a big abusive girl, I mean she's big…' 'She may have the right to choose (her school placement)', responded another head teacher who had never met April, 'but she will cause major problems at mainstream 3 .'
April's behaviour record showed that she had lost her temper with teachers a few times, and had been in a couple of small fights with other girls. This is a good example of the normative expectations of girls' 'appropriate' behaviour often exhibited at the Enway Panel; boys referred for placement who are at risk of permanent exclusion always have more than a couple of fights and a bit of a temper tantrum on their behaviour logs. But April was placed at a new school, Enway Valley, and I planned a reintegration meeting for her, wondering if I would meet a 'big abusive girl', as reported.
When I met April for the interview a few days later, I saw that she was actually quite average in size. She was perhaps taller than some of her peers, but she was well within the current range. She was not abusive in the meeting, either, but smiled shyly, hiding behind her blonde hair. She talked about being at her old school; I knew that at that particular school, teachers were struggling to maintain control of the classes and there had been many reports of bullying.
A few weeks later, April was asked to leave Enway Valley due to 'rudeness'. As a result of the failed managed move, following the established protocol, she was then permanently excluded from Newhall. However, she finally settled down at another school, and at the time of writing was still attending, with no exclusions or fights on her record.
April's story exemplifies the connection between the embodiment of gender identity, and the vulnerability to imagination and description by others. Her angry behaviour at Newhall School and her 'rudeness' at Enway Valley were possibly in part a result of the chaotic environment and the pre-menstrual hormones coursing through her body.
However, I would argue that this did not appear to fit with how the head teacher describing her at the Panel thought a girl, embodied, should comport herself, normatively attributing her 'transgressive' (aggressive) behaviour to her existence as 'a big, abusive girl'. Not actually 'big', and despite medical and contextual evidence providing the Panel with the choice to adopt a reasonable explanation, April had been seen to have transgressed acceptable parameters for a girl, and her physical body had then been described in terms of an instance of her behaviour-what I would call her 'extended (imagined, describable) body'. Of course, the PMS diagnosis could also be seen as a pathologising deficit-oriented description applied to April's 'extended body'. But it was a narrative deselected by the Panel in exchange for assumptions made on the basis of April's gender identity. I had to travel with April and her mum through three transitions-two reintegration interviews and a permanent exclusionchallenging received narratives about a 'big, abusive girl' before she was able to settle down at her final school.
The 'trouble' with girls…
Perhaps because of abiding understandings identified in the literature about 'the relationship between young women and sexuality and the ways in which this relationship may be constructed as 'trouble'' (Lloyd 2005 (p.191) ), the Enway Panel delegates were particularly prone to adopting gendered narratives about pupils' extended bodies when they were discussing instances of non-consensual sexual contact and sexual aggression between young people. For example, a fourteen-yearold boy was being discussed following his permanent exclusion from a school in a neighbouring city for, as the brief paperwork described, '…touch(ing) a girl's bottom'. There was a hint of male sniggering at this, and one head teacher at the Panel asked whether this was '…just that he touched a girl's bottom or more…?' By the word 'just', the boy's behaviour was thus normatively validated as acceptable.
The women around the 
Single-sex schools
In looking at the institutionalised treatment of gender in educational contexts, it is telling to pay closer attention to the difference between single-and mixed-sex schools.
At Forrest Boys, the only boys' school in Enway, one of the teachers told me that she had lived 'in a constant state of shock' when she had first started teaching there. She said that she had only worked in girls' or mixed schools before, and that her shock had been at the 'physical' way in which some of the Forrest teachers treated the pupils. They would casually slap pupils on the back of the head as they went past in the corridor; were usually less than sympathetic if a pupil hurt himself; and if the head teacher, prowling the corridors, found a pupil who was 'bustin' low' 4 , he would shout his objection in a loud Glaswegian accent and then pick him up by the waistband and shake him down into his trousers. I would argue that the nature of unmistakeably being labelled 'a boy', with all the normed expectations of 'boyness'-7 for example, ability to withstand physical hardship-is an inexorable result of attending a boys' school. Thus as happens with the 'power of language', this sexual difference label 'enacts physical and material violence on bodies ' (LeBesco (2001 (p.76) ).
In contrast to the single boys' school, there are three girls' schools in Enway. Enway
Valley School for Girls is known to have 'a very difficult Year 10', having taken several permanently excluded girls from Dunthorpe School, just across the border in a neighbouring and equally deprived city. The 'Dunthorpe Girls' seemed to have taken on a reputation of their own. At the Panel, if someone described a pupil as 'a Dunthorpe Girl', the head teacher delegates all assumed that she would be a loud, disruptive black girl who was very likely to cause mayhem and disorder if she was reintegrated into one of their schools. This is obviously problematic, as each case is not then taken on its merits but received encumbered with a 'raced' and 'gendered'
narrative of a transgressive 'extended body'. Enway Valley has also taken several of the 'vulnerable' girls at risk of exclusion from the nearest mixed school. In existing as a single-sex environment, then, Enway Valley, a small mainstream school, has found itself being expected to provide automatic succour for large numbers of 'troubled' girls.
By contrast, Appledown Estate School is the largest school in Enway. It is a girls' school with a mixed sixth-form in a largely working class white British and Somali area, and the uniform has been altered to allow for the long skirts and hijab head coverings of some of the Muslim girls. These are cut from the same dark blue cloth as the non-Muslim girls' shorter uniforms and are won with the same bright blue shirts.
The school is distinctive in this respect, being the only one in Enway where the uniform is expressly available in short or long hijab-appropriate versions. In other schools, girls who wear the long skirt and hijab head covering put on a plain black or white one and fit it in with or under the available regular uniform. The effect of the blue hijab head covering and long skirt-young womens' Muslim dress officially By the 1970s, mixed schools were seen to be the most appropriate option in terms of gender equality, …giving girls the benefits of the kind of education more often reserved for boys (as well as giving the boys the benefits of the girls' 'civilising influence') … ibid In Enway, however, and despite these hopes for girls' 'civilising influence', almost all of the mixed schools have been the sites of several incidents of sexual aggression against girls, occasionally resulting in the permanent exclusion of the (almost
Choosing GCSEs: the gendered reproduction of class
In addition to a reduction in available support, the Enway pupils who find themselves inadvertently in single-sex schools due to an exclusion or a 'managed move' 6 usually find themselves being offered a reduced choice in terms of curriculum, directly related to gender normativity. For example, just one of the three girls' schools provides encouragement for girls to do engineering-or construction-related courses, and Forrest Boys declines to offer its pupils 'Hair and Beauty' or any kind of training related to a care vocation. Thus the gendered 'choices' girls and boys make with regard to the vocational and/or academic courses they take in Years 10 and 11 can be seen as related to a reproduction of class in school (Bourdieu (1977) ).
During reintegration meetings with pupils who were moving (due to an exclusion or a 'managed move' in the middle of Year 9 or during Year 10-at the stage where they need to choose their GCSEs-I noticed that the mixed schools tended to funnel their lower-achieving 7 girls into 'Animal Care', 'Hair and Beauty', and 'Social Care' vocational courses, whilst their lower-achieving boys tended to be directed towards 'Construction' and 'Public Service' 8 tracks. A girl who wanted to take a construction course would of course be verbally encouraged to do so, where it was available-but she would find herself transgressing normed boundaries, and the task of building the self-esteem and courage it would take to do this constitutes a barrier in itself. In any case, as Francis (2005) has identified, 'tendencies in mixed-sex classrooms (include)… the ways in which some boys monopolise physical and verbal space, and the ways in which girls tend to defer to boys' (p.9), so a girl taking a Construction course would need to be able to challenge these difficulties as well. Similarly, I never came across a boy who voiced a desire to join the Hair and Beauty or Social Care cohorts-although some heads of year joked about this in reintegration interviews with their new male pupils, invoking a mocking chauvinist humour and ridiculing any boy's genuine desire to gain these skills. In any case, reintegration meetings for pupils who came with a behaviour log full of transgressions were always focussed more on the behaviour (the past) than on GCSE choices (the future), and so that part 6 'Managed moves' are intended to be a 'fresh start' for young people at risk of exclusion. But because permanent exclusions attract a large financial penalty, schools often 'threaten' young people with exclusion if they do not accept a 'managed move'. 7 As in most schools in England and Wales, 'achievement' is measured in Enway schools by academic level 8 Army, police, fire service, etc. In March 2008 a girl was discussed at the Panel. She had been permanently excluded for using her mobile phone to video and subsequently post online footage of a sexual assault. In May, during a discussion around whether another girl should go to a mixed school, one of the Panel head teachers cautioned, '…we all know that some of the Enway Boyz (a local 'gang', some of whose members attended the school under discussion) are heavily involved in rape as an initiation…is she vulnerable…?' By the end of the year, at one of the other mixed schools, the head teacher had been forced to resign, the behaviour management situation becoming so bad that scores of girls were truanting following threats of rape by boys at the school. Several of the boys were finding themselves on the sex offenders register as a result. I and many of my colleagues felt that the situation was out of control; we felt out of our depth. We could not understand it. Why was all this happening in Enway? Teacher fatigue in the face of multiple administrative, financial and emotional pressures must play a part in the development of this habit of avoidance. But this is not an inevitable state of being, and I think that there is a space for the exertion of professional agency in the idea that this habit 9 does have '…a degree of plasticity…'
(ibid, p.14). Some of these factors, depending on the degree to which they are sensitively delivered by the convenor of the Boys' Group, have the potential to undermine boys' empowerment through self identity. For example, the plan to promote role models involves the risk that they may all be 'normed male' role models; social skills have the potential to be taught in a stereotypically gendered way. However, the fact that this discursive space has been opened up at all provides the opportunity to teach selfmanagement skills and sensitive to stereotypes made about gender. Mahad, for example, whose mother was in prison, may have benefited from this Boys' Group; it may have helped him to understand and keep to the socially appropriate boundaries of personal space between boys and girls.
If schools are understood to be as institutions which reproduce the social order (Bourdieu (1977) , Freire (1996) , Lawrence-Lightfoot (2003) ), then they must be understood as institutions which are bent towards reproducing the 'normed' gendered aspects of this. And, I would argue, part of the expression of administrative power through this normalising process requires recourse to '…performative exclusions that mark the threshold of the abject' (Weiss 1999 (p.50) ). Those working to support pupils at risk of or subject to a permanent exclusion from school-pupils such as
Mahad and Billy whose personal circumstances, some of which are linked to the interactions between gender, ethnicity and cultural background, have them living in a state of survival or resistance (Anzaldua (1987 ), Freire (1996 )-need to take into consideration the idea that they will be especially vulnerable to abjection through the inequitable results of this norming process.
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